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ABSTRACT 

 

Laras Ayu Kumalasari, Students Number. 1711200018, English Education 

Study Program, Faculty of Teacher Training and Education, Widya Dharma 

University of Klaten, 2021. Undergraduate Thesis: THE DETERMINANTS OF 

ELEVENTH-GRADERS’ READING ASSESSMENT AND ITS CHARACTER-

BASED LEARNING CONTRIBUTION OF SMA MUHAMMADIYAH 1 

KLATEN IN THE ACADEMIC YEAR OF 2020/2021. 

This research aims at determining the eleventh-graders’ reading 

assessment and its character-based learning contribution at SMA Muhammadiyah 

1 Klaten in the academic year of 2020/2021. This research applied the quantitative 

method involving fifty eleventh-graders for reading test and thirty-five eleventh-

garders for their perception of character-based learning contribution at SMA 

MUHAMMADIYAH 1 Klaten to be the respondents. Data collection used the 

eleventh-graders’ reading multiple tests and self-rated questionnaire. Quantitative 

data were statistically analyzed by the SPSS program to gain the descriptive 

analyses of the test. The findings showed that the lowest score of reading gained 

was 65.00 and the highest score was 100.00 through the analytic scoring 

assessment. Further, the mean was 85.43 and the standard deviation was 9.443 (n 

= 50). Another finding also proved that the character-based learning contribution 

gained in the following components: collaboration (M = 4.0857; SD = .61220), 

honesty (M = 3.3714; SD = .77024), communication (M = 3.4000; SD = .91394), 

learning motivation through online platform (M = 2.7714; SD = .42604). The 

overall achievement of reading was in very good category. While, this research 

concludes that the most eleventh-graders were able to work with their friends in 

reading class since the character-based learning contribution influenced the 

eleventh-graders’ reading  assessment. 

Key words: Eleventh-graders’ reading assessment, collaboration, Honesty, 

Communication, Motivation learning through online platform 
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CHAPTER I 

INTRODUCTION 

 

A. The Background of the Study 

The revised 2013 curriculum for language teaching says teachers’ 

perspectives in interpreting the competencies that derive from the 

psychomotor domain, language system, micro and macro skills (Ahmad, 

2014: 8). The English Language has four main skills and each skill 

has other sub-skills and skill activities. One of the main skills is reading. 

Reading is considered one of the prominent English skills for learners 

(Nurjanah, 2018: 254). It is an activity that grasps the meaning found in a 

text then interprets and deduces it. Reading is a very complex activity and 

we have tried to explain it by splitting it into parts (Caldwell, 2008: 18). It 

is also an active process in which readers use appropriate reading 

techniques to create a meaningful representation of a text (Sabouri, 2016: 

229). Through reading, the readers can deduce some information obtained 

from the text. However, Readers need effective reading strategies to gain 

information. Reading is the activity of perception, analysis, and 

interpretation. Understanding reading relies on achieving meaningful and 

additional texts (Bojovic, 2010: 1).  

Reading activity especially reading English text or book is 

considered as a boring activity. Students did not pay attention. Texts 

which are available for them in English books are often unimaginative and 

were not conducive to encourage students to read for pleasure. A lot of 
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students just only read but they did not know what is the main idea in the 

text, but also they were lack of vocabulary and lack of motivation in 

reading. They do not have enough vocabulary to understand the text, so it 

makes reading an uninteresting activity. Whereas, according to Johnson 

(2008: 12) in general, the reading reasons are (a) reading is a pleasurable 

act, and (b) reading integrates visual and non-visual information. By 

reading the text, the students can find the new vocabulary, grammar, and 

pronunciation which are good for being able to read the English text either 

for career or for study because reading plays an important role in language 

acquisition.  

Unfortunately, since the covid-19 pandemic which has spread all 

over the world recently and has changed many aspects of human life 

especially in the classroom activity where the students could not do face to 

face learning and they have to switch their school life into an online 

learning activity, the skill activities that exist in reading skills cannot be 

done properly and obviously, where there must be assistance from the 

teachers, reading skills is one of the difficult skills for students and they 

will have struggle in the reading comprehension, most of the struggles are 

lack of vocabulary and interest in reading moreover according to Lynch 

(2020:1), there are several signs that the students have struggled in the 

reading comprehension such as the students cannot provide a summary of 

the reading and may focus on only a small aspect of the entire story, they 

do not connect the events in a story to events that have happened in real 
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life, and they may be able to tell about what happened in the story but 

cannot say why those things happened. Further, Students have various 

problems in doing reading test related to their level of mastery which 

students that is rich knowledge of vocabulary and grammar will say that 

reading comprehension is easy otherwise, each student may face different 

difficulty from others causing different needs on teaching methods and 

learning activities (Nurjanah, 2018: 254). According to Rohani et all 

(2019: 684), the problem faced by students in reading comprehension was 

majoring in three themes, one of the problems comes from the students 

itself which consists of three-part; students' basic ability, less attraction to 

the subject and not motivated. The statement above is supported by Apsari 

& Yana (2015: 217) who state that in teaching reading there were four 

problems encountered by the respondents in teaching reading: lack of 

students’ vocabulary mastery, lack of motivation in reading, students were 

not used to read a lot regularly and teaching time allocation. If students do 

not understand the meaningful text, students can not answer the question 

and can not identify the text well. Whereas, by learning reading the 

students can improve their pieces of knowledge such as vocabulary, 

grammar, and spelling. Also, Susanti (2002: 87) mentions that pupils who 

have high a level of mastering the English vocabulary have a high level of 

mastering the English reading ability too.  The same result also happens to 

the opposite one who have a low level in mastering the English 

vocabulary, their mastering in English reading ability are low too. 



4 

 

 

 

Under the explanation and problem statement above, the researcher 

intended to conduct the determinants of eleventh graders' reading 

assessment through reading test and its character-based learning 

contribution at SMA Muhammadiyah 1 Klaten in the academic year of 

2020/2021. 

 

B. The Reason for Choosing Topic 

The reason for choosing the topic was to identify some reading 

issues, as follows: 

1. Reading is the activity of perception, analysis, and interpretation. By 

reading the text, the eleventh-grades can find the new vocabulary, 

grammar, and pronunciation which are good for being able to read the 

English text. 

2. The eleventh-graders have various problems in reading regarding 

three themes, such as low reading ability, less attraction on reading 

subject and not motivated learners during the reading class. 

3. The teacher has the eleventh-graders’ reading assessment issue 

regarding teaching and learning reading through online learning. 

4. The eleventh-graders have character-based learning contribution 

problems in learning reading regarding lack of students’ participation 

through online learning. 
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C. The Limitation of the Study 

The limitation of the study corresponded with the following 

concerns: 

1. The eleventh-graders’ reading assessment determinant through 

reading test of SMA Muhammadiyah 1 Klaten in the academic year of 

2020/2021. 

2. The eleventh-graders’ character-based learning contribution in reading 

class through online learning of SMA Muhammadiyah 1 Klaten in the 

academic year of 2020/2021. 

 

D. The Statement of the Problem 

The statement of the problem presented the following research 

question: “Do the reading determinants and its character-based learning 

contributions influence eleventh-graders assessment at SMA 

Muhammadiyah 1 Klaten in the academic year of 2020/2021?” 

 

E. The Aim of the Study 

The study aimed at assessing eleventh-graders’ reading skills and 

its character-based learning contribution that was implemented in reading 

subject with procedure text as the topic at SMA Muhammadiyah 1 Klaten 

in the academic of 2020/2021. 
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F. The Use of the Study 

The use of the study expected to contribute in both theoretical and 

practical use to support eleventh-graders’ reading skills and its character-

based learning assessment, as follows:  

1. Theoretical Use 

To help in enriching vocabularies and getting more interested of 

the students in the reading so it can improve their participation in 

learning reading comprehension. The result of the research can be used 

to enrich the repertoire of teaching and learning reading 

comprehension theory. 

2. Practical Use 

The practical use was intended to be valuable informative 

feedback of SMA Muhammadiyah 1 Klaten which is the teacher will 

know what is the determinant of the reading skill of students and its 

character-based contribution. 

 

G. The Clarification of the Key Terms 

To make the topic clear and easy to understand, this research 

clarifies the terms of the study as follows: 

1. Assessing 

Habib (2016: 125) states assessment is used in both teaching 

and learning as one of the basic pedagogical activities. This includes a 

range of methods and strategies used in classrooms and allows 
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teachers not only to correct the needs but also to identify the 

competencies of their learners. It means that assessment is not only the 

process of collecting students’ data, analyzing evidence, and refining 

instruction are assessment phases in which teachers can improve 

learning outcomes also understanding how students are progressing to 

make the correct decision in the design and preparation of classroom 

instruction in their learning. For various reasons, assessments may be 

carried out. In reality, to achieve multiple objectives, three key types 

of assessment occur at different times, at different stages, and in 

various forms such as diagnostic assessment, formative assessment, 

and summative assessment (Habib, 2016: 128). In this study, the 

researcher focused on the reading assessment which includes a variety 

of objectives that reflect multiple contexts of assessment: standardized 

proficiency assessment, classroom-based formative and achievement 

testing, placement and diagnostic testing, assessment for reading 

research purposes, and assessment-for-learning purposes (Grabe, 

2009, Black & Wiliam, 2006; Grabe & Jiang, 2014: 2). 

2. Reading  

As a student, the ability to read and understand text is very 

important to get the information contained in the text (Rohani, 

Deliana, & Rahmadsyah, 2019: 685). It is one of the skills in English 

that must be learned by the students. According to Brown (2007: 185), 

reading is the most important skill in the educational field, since it can 
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be the assessment of the general language abilities of students. In 

acquiring knowledge and learning material, reading abilities are 

essential for learners so that the students can get the information, 

pleasure, and do many things that are done by the world community 

due to information obtained from reading (Rohani, Deliana, & 

Rahmadsyah 2019: 684). As the result, the students who are better 

reading skills enable people to succeed in academics (Iftanti, 2015: 

366). 

3. Character Education 

Character education programs have been carried out both 

officially and informally (Kamarudin, 2012: 223). It is intended as one 

of supporting suggestions to follow up in the context of design 

practices. Character education for potential leaders has always been 

inspiring, constructive, and continuously educating. Character 

education is an increasing discipline with a deliberate effort to 

optimize the ethical actions of students (Agboola & Tsai, 2012: 163). 

Character education means a character that is introduced into reading 

during the learning process, such as being accountable, inspired to 

read, imaginative, etc. Character-based reading in this study is a 

compilation of attitudes, actions, motivation, and skills that are 

incorporated into reading during the learning process. 
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4. The Current Issues in Reading 

Reading is reasoning under the actuation of the printed page 

and is viewed as a psycho-phonetic foreseeing amusement and must 

be perceived that reading as a receptive skill in written mode as well, 

is a mind good ability that is to state that it includes an entire 

arrangement of skill (Aida & Widiyati, 2020: 120). It is a lifelong skill 

for academic learning and success in school (Banditvilai, 2020: 46). 

lifelong learning skills are activities that must be learned during one's 

life. These activities develop awareness and skills that are important to 

one's career and day-to-day tasks. Furthermore, since they can access 

and retrieve any information from the internet, the internet enhances 

their lifelong learning skills. Also, they can quickly learn and use new 

apps without having to attend seminars or seek instructor advice by 

using online demonstrations and tutorials. As a result, these are crucial 

tools for improving learning abilities. Furthermore, graphic 

representations of any matter, as well as animations, enhance learning 

skills by allowing students to explore the subject (Ansari, 2018: 7). 

 

H. The Organization of the Study 

The organization of the study was presented to give the direction of 

the study arrangement, in the following stages:  

Chapter I is an introduction. It consists of the background of the 

study, the reason for choosing the study, the limitation of the study, the 
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statement of the problem, the aim of the study, the use of the study, the 

clarification of the key terms, and the organization of the study. 

Chapter II is a review of related literature. It consists of the 

previous studies, the theory of reading, the substance of reading, and the 

theoretical framework. 

Chapter III is research methodology. It deals with the meaning of 

the research method, the subject of the study, the technique of collecting 

the data, and the technique of analyzing the data, the validity of the data, 

and the analysis of the data. 

Chapter IV is research findings and discussion. It consists of data 

presentation as found in the analyses and discussion on the findings 

Chapter V is the conclusion and suggestion. Chapter V is the 

conclusion and suggestion. It consists of a conclusion and suggestion. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

After conducting the whole steps of this quantitative research, the 

researcher would like to give a conclusion as the result of this research. 

Furthermore, related to the conclusion the researcher also gives a suggestion. 

They are described one by one below. 

A. Conclusion 

In this part, the researcher would like to answer the statement of the 

problem in this study, “Do reading determinants and its character-based 

learning contributions influence to eleventh-graders assessment at SMA 

Muhammadiyah 1 Klaten in the academic year of 2020/2021?” Based on the 

research conducted that the reading determinants and their character-based 

learning contributions influence students’ reading assessment. 

The first reason is the eleventh-graders’ reading assessment determinant 

through reading test shows the mean of the eleventh-graders score was 79.90. 

From the mean results, it can be concluded that the reading determinant 

influences the eleventh-graders’ reading assessment. The reading determinant 

affects eleventh-graders’ understanding of reading activities so that eleventh-

graders can easily answer the reading test. This can be seen from the mean of 

eleventh-graders’ scores who exceed the minimum value of eleventh-graders 

assessment. In addition, the reading determinant greatly influences the 

eleventh-graders’ learning motivation so they are interested in reading 

learning activities. 
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The second reason is the character-based learning contribution among 

the eleventh-graders in the classroom demonstrated from a questionnaire that 

the students filled out after the teaching and learning process. During the 

teaching and learning process, the class condition creates positive learning 

motivation and also makes the eleventh-graders have a good collaboration 

and communication while teaching and learning process through online 

learning. 

B. Suggestion  

The suggestion recommends the English teachers. The teachers are 

recommended applying and using some method of teaching and learning 

reading besides using reading determinants because it can help the teachers 

make the teaching and learning process in English class more effective to 

improve the eleventh-graders reading assessment. The applicable methods of 

teaching and learning reading can help students to make a better 

understanding of the material given in a reading. It can involve students’ 

collaboration, honesty, communication, and learning motivation through an 

online platform. In addition, the teacher must have some creativity, 

specifically dealing with the development of teaching material and selecting 

suitable media so that the students can get the material well. 

 



 
 

52 
 

BIBLIOGRAPHY 

Adom, M., & Dake, D. (2020). Test, measurement, and evaluation: understanding 

and use of the concept in education. International Journal of Evaluation 

Research in Education, 9(1), 109-119.  

https://doi.org/10.11591/ijere.v9i1.20457. 

 

Adetunji, A., & Oladeji, B. O. (2007). Comparative study of the reading habit of 

boarding and day secondary school students in Osogbo, Osun State, Nigeria. 

Pakistan Journal of Social Science, 4(4), 509-512. 

 

Agboola, A., & Tsai, K. C. (2012). Bring character education into the classroom. 

European Journal of Educational Research, 1(2), 163-170. 

 

Ahmad, D. (2014). Understanding the 2013 curriculum of English teaching 

through the teachers’ and policymakers’ perspectives. International Journal 

of Enhanced Research in Educational Development (IJERED), 2(4), 6-15.  

 

Aida, S. N., & Widiyati, E. (2020). Extensive reading to improve students’ writing 

skill of explanation text. Edulite: Journal of English Education, Literature, 

and Culture, 5(1), 109-117. http://doi.org/10.30659/e.5.1.109-117. 

 

Akib, E., Satriyana, E., & Ebrahimi, S. S. (2020). Principle for the evaluation of 

reading assessment tools. Journal of Critical views, 7(16), 160-164.  

 

Anderson, N. (2003). Reading in David Nunan (1
st
 ed.), Practical English 

Language Teaching. P.68. Singapore: Mc Graw Hill. 

 

Ansari, M. N. (2018). Impact of online reading on skills of professionals. Library 

Philosophy and Practice (e-journal). 1753. 

https://digitalcommons.unl.edu/libphilprac/1753. Retrieved 5
th

 May 2021. 

 

Arikunto, S. (2013). Prosedur Penelitian: Suatu Pendekatan Praktik. Jakarta: 

Rineka Cipta.  

 

Arung, F. (2013). Testing reading. Language Testing and Evaluation. 1(1), 1-2. 

https://doi.org/10.13140/RG.2.1.4171.8484. 

 

Banditvilai, C. (2020). The effectiveness of reading strategies on reading 

comprehension. International Journal of Science and Humanity, 10(2), 

46-50. https://doi.org//10.18178/ijssh.2020.10.2.1012. 

 

 

https://doi.org/10.11591/ijere.v9i1.20457
http://doi.org/10.30659/e.5.1.109-117
https://digitalcommons.unl.edu/libphilprac/1753
https://doi.org/10.18178/ijssh.2020.10.2.1012


53 
 

 

 

Bojovic, M. (2010). Reading skills and reading comprehension in English for 

specific purposes. The international language conference on the importance 

of learning professional foreign languages for communication between 

cultures on September 17-18, 2020 at the Faculty of Technical Science. 

1(1): 1-5. 

Brown, H. D. (2000). Language Assessment Principles and Classroom Practices. 

California: Longman. 

Brown, H. D. (2001). Teaching by Principles: An Interactive Approach to 

Language Pedagogy. New York: A Pearson Education Company. 

 

Brown, H. D. (2004). Language Assessment: Principles and Classroom Practices. 

New York. Pearson Education. Inc 

 

Brown, H. D. (2007). Prinsip Pembelajaran dan Pengajaran Bahasa. Jakarta: 

Kedutaan Besar Amerika Serikat, Pearson Education. 

 

Bungin, B. (2008). Metodologi penelitian kuantitatif: Komunikasi, Ekonomi, dan 

Kebijakan Publik serta Ilmu-Ilmu Sosial Lainnya. Jakarta: Kencana. 

 

Caldwell, J. S. (2008). Reading Assessment A Premier for Teachers and Coaches. 

New York: A Division of Guilford Publications. 

 

Cooley, A. (2008). Legislating character: Moral education in North Carolina’s 

public schools. Education Studies, 43(3), 188-205. 

 

Darmadi, H. (2013). Metode penelitian pendidikan dan sosial. Bandung: Alfabeta. 

 

Dornyei, Z. (2011). Research Method in Applied Linguistics – Quantitative, 

Qualitative, and Mixed Methodologies. Oxford: Oxford University Press. 

 

Fitri, F., & Rozimela, Y. (2019). An analysis of students’ reading comprehension 

of analytical exposition in SMA Negeri 2 Batusangkar. Journal of English 

Language Teaching, 9(2), 5-415. 

 

Habib, M. (2016). Assessment of reading comprehension. Revista Romaneasca 

Pentru Educatie Multidimensionala, 8(1),  125-147. 

https://doi.org/10.18662/rrem/2016.0801.08. 

 

Harmer, J. (2001). The Practice of English Language Teaching (3
rd

 Ed). New 

York: Pearson Education Limited. 

 

https://doi.org/10.18662/rrem/2016.0801.08


54 
 

 

 

Harmer, J. (2003). The Practice of English Language Teaching. Edinburgh: 

Longman. 

 

Hidayati, D. (2018). “Students difficulties in reading comprehension at the first 

grade of SMA N 1 Darussalam Aceh Besar". Department of English 

Language Education. Faculty of Education and Teacher Training. 

Undegraduate Thesis: Ar-Raniry State Islamic University Darussalam- 

Banda Aceh. 

 

Hidden Curriculum. (2014). Rubric Definition - The Glossary of Education  

Reform. Retrieved June 26, 2021, from http://edglossary.org/rubric/ 

 

Hima, A. D., & Saputro, T. H. (2017). Developing scoring rubric: do the students  

need it?. ELT-Echo, 2(2), 101-113. 

https://doi.org/10.24235/eltecho.v2i2.2170 

Iftanti. (2015). What makes EFL students establish good reading habit in English.  

International Journal of Education and Research, 3(5), 365-374. 

 

Johnson, A. P. (2008). Teaching Reading and Writing (A Guidebook for Tutoring 

and Remediating Students). New York: A Division of Rowman & Littlefield 

Publishers, Inc. 

 

Joshi, D., & Pal, D. K. (2015). Likert scale: Explored and explained. British 

Journal and Applied Science and Technology, 7 (4), 396-403. 

https://doi.org/10.9734/BJAST/2015/14975. 

 

Kagan, S. (2001). Kagan structures: Research and rationale. Retrieved 24
th

 

January 2021, from 

http://www.kaganonline.com/free_articles/dr_spencer_kagan/research_in_-

nutshell.p. 

 

Kamarudin, S. (2012). Character education and students' social behavior. Journal 

of Education and Learning, 6(4), 223-230 

 

Lickona, T. (2012). Character Matters. Jakarta: Bumi Aksara. 

Lynch, M. (2020). Why students struggle with reading comprehension. Retrieved 

27
th

 February 2021, from https://www.theedadvocate.org/why-students-

struggle-with-reading-comprehension/.  

 

Mackey, A., & Susan, M. G. (2005). Second language research: Methodology 

and Design. New Jersey: Lawrence Erlbaum Associates Publisher. 

 

https://doi.org/10.9734/BJAST/2015/14975
https://doi.org/10.9734/BJAST/2015/14975
https://doi.org/10.9734/BJAST/2015/14975
https://doi.org/10.9734/BJAST/2015/14975
http://www.kaganonline.com/free_articles/dr_spencer_kagan/research_in_nutshell.p
http://www.kaganonline.com/free_articles/dr_spencer_kagan/research_in_nutshell.p
https://www.theedadvocate.org/why-students-struggle-with-reading-comprehension/
https://www.theedadvocate.org/why-students-struggle-with-reading-comprehension/


55 
 

 

 

Muijs, D. (2004). Doing Quantitative Research in Education with SPSS. London: 

Sage Publications. 

 

Nunan, D. (2003). Practical English Language Teaching. Cambridge: Cambridge 

University Press. 

 

Nurjanah, R. L. (2018). The analysis on students’ difficulties in doing reading 

comprehension final test. Metathesis: Journal of English Language 

Literature and Teaching, 2(2), 253-264.  

https://doi.org/10.31002/metathesis.v2i2.958. 

 

Paris, S. G. (2005). Reinterpreting the development of reading skills. Reading 

Research Quarterly, 40(2), 184-202. https://doi.org/10.1598/RRQ.40.2.3. 
 

Pearson, P. D., & Hamm, D. N. (2005). The assessment of reading 

comprehension: a review of practices: past, present, and future. In S. G. 

Paris & S. A. Stahl (Eds.), Children’s reading comprehension and 

assessment (pp 13-16). Mahwah NJ: Lawrence Erlbaum.Associates. 

 

Petrillo, F., Spritzer, A. S., Freitas, C. D., & Pimenta, M. (2011). Interactive 

Analysis of Likert Chart Data Using a Multichart Visualization Tool. IHC+ 

CLIHC, 5(2), 358-365. Retrieved 24
th 

January 2021 

https://www.researchgate.net/publication/262396170. 

 

Rohani, G., Deliana., & Rahmadsyah, R. (2019). Reading comprehension problem 

on English text faced by high school students in Medan in the second annual 

international conference on language and literature. KnE Social Science, 

1(2), 684-694. https://doi.org/10.15802/kss.v3i19.4896. 

 

Roopa, S., & Rani, M. S. (2012). Questionnaire designing for a survey. The 

Journal of Indian Orthodontic Society, 46(4), 273-277. 

 

Gilakjani, A. P., & Sabouri, N. B. (2016). How can students improve their reading 

comprehension skills? Journal of Studies in Education, 6(2), 229-240. 

https://doi.org.10.5296/jse.v6i2.9201.  

 

Salam, S. (2017). Developing needs analysis based-reading comprehension 

learning materials: A study on the Indonesian language study program 

students. Advances in Language and Literary Studies, 8(4), 105-113. 

https://.doi.org/10.7575/aiac.alls.v8n.4p.105. 

 

Sarroub, L. K. (2002). In-betweenness: Religion and conflicting visions of 

literacy. Reading Research Quarterly: International Reading Association. 

37(2), 130-148. 

 

https://psycnet.apa.org/doi/10.1598/RRQ.40.2.3
https://www.researchgate.net/publication/262396170
https://doi.org/10.15802/kss.v3i19.4896
https://.doi.org/10.7575/aiac.alls.v8n.4p.105


56 
 

 

 

Sugiyono. (2010). Metode Penelitian Pendidikan Kuantitatif, Kualitatif, dan 

R&D. Bandung: Alfabeta. 

 

Taber, K. S. (2017). The use of Cronbach’s alpha when developing and reporting 

research instruments in science education. Research Science Education. 

48(6), 1273-1296 https://doi.org/10.1007/s11165-016-9602-2.  

 

Tavakol, M., & Dennick, R. (2011). Making sense of Cronbach’s alpha. 

International Journal of Medical Education, 2,53-55, 

https://doi.org/10.5116/ijme.4dfb.8dfd. 

 

William, G. (2009). Reading in a Second Language Moving from Theory to 

Practice. New York: Cambridge University Press. 

 

William, G., & Jiang, X. (2014). Reading Assessment: The companion to 

language assessment, First Edition. Wiley Online Library. 346(6206), 256-

259.  https://doi.org/10.1002/9781118411360. 

 

 

 

 

 

https://doi.org/10.1002/9781118411360

